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national training suite

	Title

	Understanding Language Development and  Communicating with Children

	Brief Course Description


	An introduction to the differences between adult and children’s communication.  This is a mixture of small group discussion and tutor-led information giving, supported by handouts.

	Keywords


	Child Development, Language, Communication

	Level of expertise


	Training:  FORMCHECKBOX 
 Beginner,  FORMCHECKBOX 
 Intermediate,  FORMCHECKBOX 
 Advanced

Child protection:  FORMCHECKBOX 
 Beginner,  FORMCHECKBOX 
 Intermediate,  FORMCHECKBOX 
 Advanced



	Level of training

Targets


	S2-11 Understand and be able to communicate effectively and engage with all parties

S2 – 14 Recognise the significance of child and adolescent development


	Contributes to 


	S2 -6 Understand child and adolescent development
S2 -14 Recognise the significance of child and adolescent development

	What participants need to know already


	No prior knowledge is required, but some experience of communicating with children will help.


	Overview & Objectives


	This exercise provides information about children’s language and social development.  It is part didactic and part interactive, asking participants to reflect on their experience of adult and children’s communication and offering information to add depth to observations.

	Learning objectives


	· Raise awareness of differences in communication between adults and children
· Give information about the changes in children’s communication as they develop both in social, emotional and cognitive terms
· Offer suggestions for good practice, in the context of children’s basic needs


	Learning outcome


	Participants will:

· know about  children’s social, emotional and cognitive development and how this affects communication

· understand the difference between adult and children’s communication

· know about effective communication in the context of a child’s broader needs.

Participants may:

· be able to apply this knowledge in practice



	How does the selected approach fit with the learning outcome as an effective way to acquire the intended learning outcome?


	This session begins with a reflection on participants’ current experience and knowledge which helps them to connect with their practice as it is now.   This recorded (flip charts) reflection is then used to contextualise and consider new knowledge acquired through the trainer presentation.  This method helps participants to undergo a shift in their understanding which has the capacity to equip them to apply their knowledge when they leave.  The successful transfer of learning will depend on the methods through which it is embedded and reflected upon when the participants return to practice.


	Before the day 

Audience


	This exercise forms part of a multi-agency training programme. It can be used with anyone wishing to consider the issue of communicating with children.

	Length of activity


	· 75 minutes



	Group size


	· Minimum 8

· Maximum 25



	Approximate timing (for group of 20)


	· 5 minutes Introduction and instruction

· 10 minutes for exercise

· 10 minutes for feedback

· 45 minutes for (interactive) presentation using handouts



	Materials


	· Powerpoint presentation (see associated document)

· Handouts 1 - 5 Annex A.



	Preparation
	· Prepare handouts for participants.  Consider issues to illustrate if you anticipate the group will have little experience of children.


	Background
Original context from which this learning activity is drawn


	West of Scotland Interagency Training Programme




	On the day


	

	The activity


	Exercise
The instructor will need flip chart paper for each group and pens.

The instructor should split the participants into small multi-agency syndicate groups and ask them to discuss

1. How adults communicate with each other.

2. How children communicate with each other and whether their communication skills differ from those of adults.

The participants should note their answers on flip chart paper.

This should take about 15 minutes.

Once the small groups have completed both questions, the larger group should reconvene as a whole group to share  their answers.

The flip chart paper should be placed on the walls and referred to throughout the rest of the presentation.

Trainer input 
Using the powerpoint presentation  (see associated document)
and Handout 1 ‘The stages of language development’ , the trainer should talk through the issues of language development, linking communication with the issue of children’s needs and the disruption that may occur in a child’s communication, depending on their experiences.  It is useful to involve the participants in this process, asking for any examples and experiences from them to illustrate and with reference to the flip charts. 
The second part of the powerpoint goes on to examine issues around disclosure and what participants can do to enable good communication with children.

Use handouts 2- 5, which contain details of good practice in communicating with children and contextual information about the needs of childre when appropriate in the discussion.


	Conclusion


	This exercise may be used as part of a longer course on communication.



	Reflecting on what has been learned

	Participants should be asked to complete a learning log either after this exercise or at the end of a longer series of exercises in which they are encouraged to reflect on their learning and make specific plans for transferring and using their learning in the workplace.



	The next training step


	Please see other exercises on communication
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ANNEX A

Handout 1  

The Stages of Language Development

	
Stage of Language 


	
Age Approximately
	
Characteristics/Typical Language Skills

	
	
0-6 months
	· Cries in different ways to show “I’m hurt, wet, hungry or lonely”

· Makes noises to show displeasure or satisfaction

· Babbles

· Recognises and looks for familiar voices and sounds



	
	
6-12 months
	· Waves goodbye

· Responds to their names

· Understands names of some familiar objects

· Shows interest in picture books

· Says da-da-ba-ba-ga-ga

· Babbles expressively as if talking

· May say first word
 

	Stage 1
	
12-18 months
(1 year –1½ years)     
	· Identifies family members and familiar objects

· Points to a few body parts ears,nose, mouth

· Follows simple one-step instructions

· Says 2 or more words “more”, “drink more juice”

· Imitates known noises, cars, planes, birds

· Repeats a few words

· Looks at the person talking

· Says “Hi” or “Bye” (if reminded!)

· Use expressions “Oh-Oh” (Teletubbies!)

· Asks for something by pointing or using one word

· Identifies and object in a picture book
  

	
Stage of Language 


	
Age Approximately
	
Characteristics/Typical Language Skills

	
	
18-24 months
(1½-2 years)
	· Says about 50 words, but can understand many more

· Adjectives and adverbs appear in speech (good,bad,nice,hot,cold)

· Repeats single words that are spoken by someone else

· Talks to themselves and jabbers expressively

· Says names of toys and familiar objects (“La-La” – “Pooh” – “Bob the Builder”

· Uses 2-3 word sentences (multi-word combinations)  and stereotyped phrases “Daddy bye bye”, “All gone”, “Don’t cry”, “Fall down”, “Be careful”, “Two pussy cats”, “Get down”

· Hums or tries to sing simple songs

· Listens to short rhymes or finger plays (Itsy Bitsy Spider)

· Points to ears, nose etc when asked

· Uses words “Bye”, “Hi”, “Please” and “Thank You” if prompted

 

	
Stage 2


	
2-2½ years
	· Identifies up to 10 pictures in a book, when the objects are named

· Uses simple phrases or sentences.
Children expand their productions by adding morphological ending such as “ing”, Plural “s” and, prepositions “in” and “on” i.e uses “Jimmy eating”, “put ball in”, “see 2 cats”

· Uses “a” and “the” correctly

· Responds when called by name

· Responds to simple directions

· Enjoys simple stories, rhymes and songs

· Enjoys looking at books

· Repeats words spoken by someone

· Vocabulary expands up to 500 words

 


	
Stage of Language 


	
Age Approximately
	
Characteristics/Typical Language Skills

	Stage 3


	
2½-3 years


· Understands taking turns

· Responds to commands using 2 related actions (run fast)
	· Development of a variety of sentence types

· Why question and simple negative sentences i.e. “Daddy hit the ball” 

· “Will I eat?”, “The boy is sleeping”,
“Push the bike”.

· 90% speech readily understood

· Talks when playing alone  




	Stages  4 & 5


	
3-4 years


· Bosses and criticises

· Question asking stage “why”

· Uses pronoun “we”
	· Speech usually 90-100% intelligible in context

· Says own full name (first and last name)

· Understands location words like:-
“over”, “under”, “on”, “in”

· Understands “now”, “soon”, “later”

· Talks in complete complex sentences
“Daddy is cooking and mummy is singing”
“The first boy is nice”
“Jill wants to buy the sweets with the box and red bow”

· “I want to push the red truck”

· Enjoys repeating words and sounds over and over

· Listen actively to short stories and books

· Likes familiar stories told without any changes in the words

· Enjoys telling simple stories from books with pictures

· Likes to singe and carries a simple tune

· Identifies common colours – red, blue, yellow, green

· Improves in listening skills and learns from listening



	
	
     
	

	

	


	
Stage of Language 


	
Age Approximately
	
Characteristics/Typical Language Skills

	
Stage 6


	
4-5 years
	· Recognises some letters if taught and may be able to print own name

· Recognises familiar words in books or signs - Stop sign, fast food signs M “McDonalds”

· Speaks in complex sentences: “The baby ate the cookies before I could put it on the plate”

· Understands, if, because, when and why

· Adapts language to listeners level of understanding
Baby sister “daddy go bye-bye”
Mother “daddy went to the store”
· Can learn name, address and phone number if taught

· Asks and answers – who, what, why where and when, what if questions

· Can name 6-8 colours

· Follows 2 unrelated directions
Put your milk on the table and get your coat on

· Likes to talk and carry on elaborate conversations

· Likes to shock using “forbidden” words, “swear words” bathroom words to get attention

· Loves to tell jokes that may not take any sense to adults

· Invents games with simple rules  
    

	
	
5-6 years
	· Understands vocabulary of 2,500-2,800

· Mean sentence length 5-6 words

· Responds correctly to more complicated sentence (may still be confused by involved sentence

· Comparative adjectives are used
small – smaller    soft-softer

· Can carry on a telephone conversation and answer the phone

· Organises other children and toys for pretend play

· Often fears loud noises, the dark, animals and some people

· Can take turns to share but doesn’t always want to 

· Expresses anger, jealousy

· Able to dress self with little assistance




	
	
	

	

	
Stage of Language 


	
Age Approximately
	
Characteristics/Typical Language Skills

	
	
5-6 years (Cont.)

	· Uses a knife and fork well

· Walks down stair, alternating feet without handrails

· Uses 5-8 words in a sentence

· Likes to argue and reason

· Understands that books are read from top to bottom and left to right

· Draws pictures to represent animals, people, objects

· Sorts objects by size

· Identifies some letters of the alphabet and numbers (if taught)

· Understand more, less, same

· Count 10 objects

· Understands before, after, above, below

· Can understand time concepts like yesterday, tomorrow

· Good attention span and can concentrate

· Understand categories (they are all toys) these are all animals

· Tend to prefer playmates of own sex

· Play well in group, but need to play alone

· Don’t like criticism or failure

· Not ready for competitive play against others

· Can be helpful with small chores

· Often tell on each other to get adult’s attention and to help understand rules

· May enjoy taking care of and playing with younger children

· Strong need for love and attention from parents/caregivers
Starting to develop a moral sense, understands “honesty”, good, bad and whether adults approve or disapprove

· Become upset if behaviour or school work is criticised or ignored

· Beginning to care about the feelings and needs of others




	1. 
Age Approximately 


	
Social and Emotional Development 
	
Intellectual Development

	
6-8 years
	· Being with friends becomes increasingly important

· Interested in rules and rituals

· Girls want to play more with girls; boys with boys

· May have a best friend and an enemy

· Strong desire to perform well, do things right

· Begin to see things from another child’s point of view, but still very 
self-centred

· Finds criticism or failure difficult to handle

· Views things as black and white, right or wrong, wonderful or terrible, with very little middle ground

· Seeks a sense of security in groups, organised play and clubs

· Generally enjoys caring for and playing with younger children

· May become upset when behaviour or school work is ignored

	· May reverse printed letters (b/d)

· Enjoys planning and building

· Doubles speaking and listening vocabularies

· Reading may become a major interest

· Increased problem-solving
ability

· Interested in magic and tricks

· Longer attention span

· Enjoys creating elaborate collections

· Able to learn difference between left and right

· Can begin to understand time and the days of the week

	
9-11 years
	· Begins to see parents and authority figures as fallible human beings

· Rituals, rules, secret codes, and made-up languages are common

· Enjoys being a member of a club

· Increased interest in competitive sports

· Outbursts of anger are less frequent

· May belittle or defy adult authority 

	· Interested in reading fictional stories, magazines and how-to project books

· May develop special interest in collections or hobbies

· May be very interested in discussing a future career

· Fantasises and dreams about the future

· Capable of understanding concepts without having direct hands-on experience 

	
	
	


Handout 2

Things to Consider and Remember when Talking with Children
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  HANDOUT 3

MEETING THE NEEDS OF CHILDREN AND YOUNG PEOPLE
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HANDOUT 4

MEETING THE NEEDS OF CHILDREN AND YOUNG PEOPLE


HANDOUT 5

PUTTING MEANING INTO WORDS

ANNEX B

…..

ANNEX C

…..




1.	Watch and listen to the child, try and make the language you use fit their language.


     2.	Children may use and interpret language literally.





     3.	All children are not the same, what they experience, their environment and social upbringing, shapes their language use and understanding.





     4.	Do not presume or take for granted that you will immediately know and understand what children mean when they use certain words and language or that the child understands or knows what you mean.





     5.	When asking questions ….. think …. is the child responding to my question or giving me an answer.





Children learn and acquire language over time.





Keep it simple and short.   

















It is generally agreed that for a family to be effective it needs to:





provide adequate shelter, space, food, income and basic amenities�


secure children’s physical care, safety and healthy development�


acknowledge its task of socialising children�


offer experiences of warm, loving, intimate, consistently dependable relationships�


provide appropriate adult role models and experiences of group living and peer relationships�


understand, respect and encourage children as individuals through all developmental stages�


value learning opportunities and encourage a widening of appropriate experiences�








Mia Kellmer Pringle has suggested that there are four significant developmental needs which have to be met from birth. These are:


a. The need for love and security�This is probably the most important need as it provides the basis for all later relationships. On it depends the development of the personality - the ability to care and respond to affection. A continuous, reliable, loving relationship first within the family unit, then with a growing number of others can meet this need. It can give the individual a sense of worthwhileness and of a coherent personal identity.


b. The need for new experiences�New experiences are a fundamental requirement for mental growth. In early life it is largely through play and language that the child explores the world and learns to cope with it. In adolescence another form of play is important— this time the experiments with different kinds of role — girlfriend/ boyfriend/worker/leader. Language remains a crucial factor in intellectual growth — it helps in learning to reason, to think and in making relationships.


c. The need for praise and recognition�Growing up requires a tremendous amount of learning emotional, social and intellectual. Consequently strong incentives are necessary for the individual to continue through the difficulties and conflicts s/he will inevitably encounter. The most effective incentives are praise and recognition sustained over time.


d. The need for responsibility�This need is met by allowing the child to gain personal independence, firstly through learning to look after him/herself in matters of everyday care and then through a gradual extension of responsibility over other areas until s/he has the freedom and ability to decide on his/her own actions and, indeed, to be able to accept responsibility for others.


Adapted from Mia Kellmer Pringle, The Needs of Children, Hutchinson, 1980








Most effective communication involves verbal and non-verbal combinations of words and matching actions.





Facial expressions are the most important forms of communication. When the words do not match the expression, trust the expression!





To really communicate use your eyes, your smile, touch (if appropriate) voice, and consistency of you actions.





Get down on the floor and make eye contact with the child, don’t always expect the child to gaze up at you to make eye contact. (again only if appropriate)





Show the children how to use words, put words into context, put words to your actions, feelings and thoughts, narrate your actions to young children





Children learn language from people





Actions do communicate more than words





Children must learn language in the context of the familiar and known forms of communication.





Words never replace non-verbal communication





All too often we confuse children by inconsistencies between words and actions -





 Q can I have a sweet? 


  A  Maybe…..       when we really mean No”!





                                                                         


(How Sounds Become Words - Dr Bruce Perry)
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